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Welcome
International education has contributed significantly towards Australian higher
education and the wider community. Although it was initially geared towards
promoting Australian interests and good will, as well as enabling valuable
cultural exchanges between Australian and International students, more recently
the focus has shifted noticeably towards its economic benefits.
It is clear the economic impact international education has had and continues to
have on the higher education sector. As the pandemic has highlighted, revenue
from international education tends to provide important finding for so many
research and capital infrastructure investments by most higher education
institutions in Australia and many other education exporting countries.
The other important thing that the pandemic has highlighted is the shift away
from the core purpose of international education. Internationalisation of
curriculum is an attempt to re-focus in the true purpose of internationalisation
and provide a sustainable way to create meaningful students experiences that
develop skills, knowledge and attitudes for a genuinely global citizenship.
This symposium is timely in that it provides an opportunity for practitioners to
come together to share their practices and enable cross-institutional learning
and collaborations. The symposium also showcases the non-Westernised
versions on internationalisation that is so important to provide a balanced view.
As the chair of this inaugural symposium, I am proud of the work that has gone
into organizing this and am encouraged by the quality of the contributors.
Dr Pranit Anand
Chair, InternationalEd2021 Symposium
pranit.anand@qut.edu.au
Twitter: @pranit_a
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Keynotes

Associate Professor Kate MacNeill
Associate Dean Education and Students
in the Faculty of Arts, University of
Melbourne

In the role of Associate Dean Education and Students Kate MacNeill has
responsibility for the development and implementation of the Faculty’s
Transformative Learning Strategy across a portfolio of undergraduate and
graduate studies, and graduate research.
With a background in law and economics she had extensive experience in
policy work in the government and non-government sector prior to returning to
study art history and obtaining a PhD in Art History (Identity and contemporary
Australian art). As an Associate Professor in the Arts and Cultural Management
graduate coursework program, her research interests include the intersection
between law and artistic practice, leadership in the arts and cultural sector, and
ethics and creative practices.
She was a co-researcher on the project iDARE – Developing new approaches
to ethics and research integrity training through challenges posed by Creative
Practice Research, funded by the Office of Learning and Teaching (Australian
Government), and is currently a member of a research team led by RMIT on an
ARC Linkage project that addresses the economic well-being of artists and arts
workers in the visual arts sector.
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Dr. Tracy Zou, Assistant Professor
Department of Education Administration and
Policy, The Chinese University of Hong Kong

Tracy is passionate about exploring the ways that academics develop their
teaching practices. In her role as an assistant professor in the Centre for the
Enhancement of Teaching and Learning at the University of Hong Kong (HKU),
Tracy conducts research in the areas of internationalisation of the curriculum,
intercultural learning, and teaching and research nexus and adopts her research
findings to support academics’ professional development across HKU.
She recently completed a three-year government-funded project on
‘Internationalising teaching and learning in Hong Kong higher education through
building professional capacity’, through which she generated insights into how a
community of practice supported academics’ development in internationalising
the curriculum. Based on her research work, Tracy also contributes to the field
through service commitments. For example, she served as a chairperson for an
International Conference on Online Internationalisation in 2020 and a guest
moderator in a course on Internationalisation of the Curriculum offered by
Boston College.
Tracy is also an associate editor of the International Journal for Academic
Development and an editorial member of the Asian Journal of the Scholarship of
Teaching and Learning.
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Professor Kevin Ashford-Rowe
Pro-Vice Chancellor, Digital Learning Portfolio,
Queensland University of Technology

Professor Kevin Ashford-Rowe is QUT institutional lead for digital learning. He
leads the Digital Learning Portfolio (DLP), located within the Learning and
Teaching Unit. The DLP supports digital learning approaches and technologies
throughout QUT and directly leads both the Curriculum Design Studios and the
Next Gen Learning initiative.
Having joined QUT in 2019, his wealth of experience in strategic leadership,
management, development and implementation of innovative and flexible
education and training delivery, is clearly visible in his previous role as Director,
Learning and Teaching Centre at the Australian Catholic University. Prior to this
Kevin held the role of Director, Information Services (Learning and Teaching) at
Griffith University, where he was the business owner of the University’s virtual
and physical learning and teaching environments. Former President, Council of
Australasian University Leaders in Learning and Teaching (CAULLT), Kevin led
a significant international reform agenda which has seen the focus of this group
shift from an ‘Australian’ to an ‘Australasian’ one and, at the same time,
enhanced its focus away from representing ‘Directors of Academic
Development’ and towards, ‘University Leaders in Learning and Teaching’. To
that end, CAULLT successfully signed a Memorandum of Understanding with
TEQSA (July 2019) and Universities Australia Deputy Vice Chancellor
(Academic) Group has appointed one of their members as a liaison.
An Officer in the Royal Australian Army Education Corps, Kevin holds a reserve
appointment at the rank of Lieutenant Colonel. A trained high school teacher,
Kevin has also worked as an economic development officer and committee
administrator.
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Stream1, Session 1, 10:30am

Postgraduate international students’ extra-curriculum experiences during
COVID-19 and the link to their employability: A case study from Australia
Dr Jasvir Kaur Nachatar Singh (La Trobe University)
Humayra Ayasha Chowdhury (La Trobe University)
Dr Sabrina Gupta (La Trobe University)

As a concept, student experience has been defined in a number of ways which encapsulate
experiences of students in academic and non-academic spheres in higher education
institutions. Student life is a web of interconnected experiences (Elliott & Healy, 2001) which
typically linked to four major outcomes, namely, student retention, student success and student
satisfaction as well as graduate employability. For example, when students are experiencing
positive and engaging experiences in their academic and social spheres, they are highly likely
to engage in university’s activities thus impacting positively on students’ retention, success and
satisfaction (Elliott & Healy, 2001; Letcher & Neves, 2010). In addition, participation in extracurriculum activities such as student clubs or societies (ranging from cultural and social
organizations), service learning, student exchange, overseas study programs, students’
participation in staff research publications and sport groups (Bartkus et al., 2012; Tran, 2017;
Nghia, 2019) do impact positively on international students’ employability.
Specifically, Singh (2018) argue that by participating in these activities international students
are able to increase their employability skills such as analytical, problem solving, teamwork and
communication. These skills are warranted to gain employment either in the host, home or third
countries, as claimed by Singh and Fan (2021). However, as many international students are
stranded overseas since 2020 due to the pandemic, are postgraduate international students
having similar experience to participate in extra-curriculum activities during these
unprecedented times? This presentation is to explore their extra-curriculum experiences during
COVID-19. Semi-structured interviews were conducted in 2021 with eleven postgraduate
international students from various countries such as India, Bangladesh, Indonesia, Vietnam,
Sri-Lanka, Pakistan, England and Iran. These postgraduate international students are enrolled
at La Trobe University, Australia in varied postgraduate courses such as Juris Doctor, Project
Management, International Business, Business Analytics, Data Science, Logistics, Materials,
and Supply Chain Management. At the time of interviewing, of the 11 students, four were at
their home countries and seven were in Australia.
Interestingly, international postgraduate students who are in their home countries are much
more engaged with online extra-curriculum activities provided and recommended by the
university. They are engaged in employability related programs as they are very much
interested in possessing practical work experiences although not present in Australia. On the
other hand, international postgraduate students who stayed in Australia are engaged in online
extra-curriculum activities to meet new people in their area of study, to improve their mental
health and to expand their network. This presentation contributes to the debates on
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postgraduate international students are aware that despite studying remotely, either from their
home countries or in Australia, they are constantly finding ways to be engaged with the
activities to enhance their experiences as well as employability.
References
Bartkus, K. R., Nemelka, B., Nemelka, M., & Gardner, P. (2012). Clarifying the meaning of extracurricular activity: A literature
review of definitions. American Journal of Business Education (AJBE), 5(6), 693-704.
Elliott, K. M., & Healy, M. A. (2001). Key factors influencing student satisfaction related to recruitment and retention. Journal
of marketing for higher education, 10(4), 1-11.
Letcher, D. W., & Neves, J. S. (2010). Determinants of undergraduate business student satisfaction. Research in Higher
Education Journal, 6, 1-26.
Nghia, T. L. H. (2019). Building soft skills for employability: Challenges and practices in Vietnam. Routledge.
Singh, J.K.N., & & Shea X. Fan (2021). International education and graduate employability: Australian Chinese graduates’
experiences, Journal of Education and Work, DOI: 10.1080/13639080.2021.1965970
Singh, J.K.N., & Jack, G. (2018). The benefits of overseas study for international postgraduate students in Malaysia. Higher
Education, 75(4), 607-624.
Tran, L. H. N. (2017). Developing generic skills for students via extra-curricular activities in Vietnamese universities: Practices
and influential factors. Journal of Teaching and Learning for Graduate Employability, 8(1), 22-39.

10

Stream 2, Session 1, 10:30am

Uncovering the Hidden Voices and the Echoes in the Chat of LiveStreamed Classes

Professor Christopher C. TISDELL
UNSW
The recent global impact of COVID-19 on the higher education sector has led to an increase
in live-streamed classes that are accompanied by interactive textual chat messages. Although
interactive chat has been part of the context of live broadcasting via social media platforms (eg
YouTube, Twitch), less is known about the chat function within educational environments and
from internationalisation perspectives.
The purpose of my session is to explore the aforementioned gap by offering a personal and
critical reflection of cross-cultural communication issues and opportunities that arose via the
chat function during the authors’ online classes. My focus on these case studies enables an
intensive, in-depth investigation that probes, drills down and gets at the underlying
complexities.
In particular, my reflection raises questions and offers food-for-thought on internationalisation
opportunities for technologies within the chat, including issues of: multilingualism, translations,
surveillance, and - who responds, how and when? Furthermore, I will discuss how I attempted
to uncover “the hidden voices in the chat” and their echoes, aiming to foster a space with a
richer diversity of dialogue and voices.
It is hoped that educators who engage with my session may come to question the shape and
nature of the possibilities of the chat function in live-streamed lectures. New priorities for action
regarding technological affordances to embed internationalisation initiatives are likely to result.
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Stream 1, Session 2, 10:50am

Exploring international student perceptions of the Southern Cross Model

Jacky Zhang and Robyn Cetinich
Southern Cross University
The Southern Cross Model is a new approach to teaching and learning at Southern Cross
University. This new academic model is distinctive not only because of its progressive teaching
and learning approach, which promotes student engagement through guided and active
learning, but because units are delivered in 6-week teaching blocks (referred to as Study
Periods), followed by a 7th week that allows for study days and final assessments and then a
2 or 3-week break.
Full-time students enrol in 2 units per Study Period and complete a minimum of 8 units per
academic year. While there is already a great deal of literature on success and retention and
student engagement and learning with shorter delivery academic models, literature that
focuses on the international student experience is limited, especially in relation to student
wellbeing, satisfaction and support seeking behaviour.
The International Student Support team at Southern Cross University has commenced a study
on the experience of international students enrolled in the Southern Cross Model to better
understand what students perceive to be the benefits and challenges of this new model and
their support seeking behaviour so that International Student Support can provide more
targeted and timely support.
References:
Ho, H., & Polonsky, M. (2009). Exploring marketing students’ attitudes and performance: A comparison of traditional and
intensive delivery. Marketing Education Review, 19(3), 41–47. https://doi.org/10.1080/10528008.2009.11489086
Lee, N., & Horsfall, B. (2010). Accelerated learning: A study of faculty and student experiences. Innovative Higher Education,
35(3), 191–202. https://doi.org/10.1007/s10755-010-9141-0
Ong, D. & Ramia, G. (2009). Study-work-life balance and the welfare of international students. Labour & Industry: A Journal
of the Social and Economic Relations of Work, 20(2), 181-206. https://doi.org/10.1080/10301763.2009.10669399
Samarawickrema, G., & Cleary, K. (2021). Block mode study: Opportunities and challenges for a new generation of learners
in an Australian university. Student Success, 12(1), 13-23. https://doi.org/10.5204/ssj.1579
Southern Cross University. (n.d.). The Southern Cross Model. https://www.scu.edu.au/southern-cross-model/
Vlachopoulos, P., K. Jan, S., & Lockyer, L. (2019). A comparative study on the traditional and intensive delivery of an online
course:
Design
and
facilitation
recommendations. Research
in
Learning
Technology, 27.
https://doi.org/10.25304/rlt.v27.2196
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Stream 2, Session 2, 10:50am

Measuring 21st Century Skills with International Students – Role of
Blockchain
Dr Nagarajan Venkatachalam
Queensland University of Technology

21st century skills are identified as critical necessity for all graduates. Industry 4.0, Digital
Economy, Robotics and Automation are a few research streams that explicate the demand for
21st century skills. Employers are also looking for Higher Education Institutions (HEI) to instil
and develop these skills. Hence it becomes a necessity for HEIs to identify and establish the
mechanisms that can measure 21st century skills development in each individual student.
Addressing this need is complex for international students since that can vary significantly
depending upon where the individual student completed their prior? education. This study
proposes to address this issue by exploring a new affordance called “Measuring 21st century
skills” through the novel use of blockchain.
Blockchain is growing as a phenomenon due to Bitcoin’s hyper valuation in financial domain.
Blockchain is a digital ledger of all transactions and events that have been executed and shared
among participating parties. Economic scholars have identified Blockchain as the potential to
create new foundations for our economic and social systems and consider that can cause
institutional evolution. In our study, we explored if this mechanism can be implemented to
record the skills development with Authentic assessments within QUT for ICT students. A proof
of concept was delivered in Aug 2021. During this study, we investigated students’ perspectives
on using blockchain to store assessment records with the eventual goal to track the skills
development. Interviews were completed with a Master of IT course (which has more than 80%
international students). Our analysis of the findings is shared in this paper.
First, blockchain features (security, privacy, transparency, reliability, flexibility, atomicity) and
its utility values (trust, transactional cost reduction and facilitate innovation) are presented.
Next, student perceptions analysis details are given. The findings explicated that a) the data
content stored and b) its usage for the employment were two key factors for students to
consider the use of the ledger. It was also noted that students were not too concerned about
the security or privacy of storing their data in blockchain though blockchains is projected to be
one of the best mechanisms available to address both needs. Finally, we conclude with future
direction of this ongoing investigation of how blockchain can be innovatively used for measuring
21st century skills affordance for all students.
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Stream 1, Session 3, 11.20am

Adapting International Immersive Education Experiences to Online
Education Platforms: Discussion Paper
Rachel Walls, Charles Sturt University
Dr. Craig Norris, University of Tasmania
A/P Zilia Zara-Papp, Saitama University

International study travel within the tertiary education framework provides students invaluable
formative experiences. The current COVID-19 pandemic has put a halt to these excursions,
sidelining the valuable learning outcomes that are specific to international immersive study
opportunities. This paper explores how the benefits of these trips could be transferred to an
online teaching environment. Consideration of benefits, deterrents, barriers, and opportunities
are explored. The potential of a flipped classroom model brings forward more structured
opportunities to introduce a decolonization of global study culture, a common problem
experienced during traditional international study trips. This is relevant both in terms of broad
perceptions of international cultures and First Nation perspectives. The potential to increase
collaborative cultural exchange through media and technology coursework contexts will be
discussed. The discussion paper draws on the experiences of the authors as lecturers involved
in preparing and executing study trips situated in Japan.
The paper also considers a range of issues that make traditional reciprocal study arrangements
problematic. These issues include cultural and linguistic barriers, disparities in crediting
systems, mismatches in academic calendars, and keystone staff vulnerabilities. As the current
pandemic has transitioned many teaching and learning experiences to the online space,
persistent barriers to MOU and partnership arrangements core to traditional reciprocal study
are less relevant. It is time to consider how we can more flexibly propose international student
exchanges designed for implementation in the online learning environments COVID-19 has
forced us to adopt. The purpose of this paper is to consider how the benefits traditional study
trips can be translated to an online environment. It considers how collaborative online teaching
and learning research in post-covid education can open discussion on challenging issues
frequently encountered in international study exchange programs.

14

Stream 2, Session 3, 11.20am

FOMENT – Teaching Innovation in Wine and Tourism Around the Globe
Carla Dias Wadewitz,
Flinders University, Australia

FOMENT is a global innovation program (www.foment.com.au) which was launched in 2019.
It aims to attract participants (students, entrepreneurs, start-ups) who have developed
innovative technologies for the viticulture, wine and tourism industries to support and connect
them with industry for faster technology adoption.
Covid19 posed challenges for participants around the world to travel to Australia, so the
program was reshaped to be simultaneously delivered face-to-face and virtually. The FOMENT
program includes workshops, guest speakers, mentor sessions, site visits and industry
engagement events and all of these activities, which are part of the FOMENT methodology,
have been redesigned to be delivered through various formats and channels to the different
availability needs and times zones of the participants. FOMENT 2020 had participants from
Australia, New Zealand, USA, UK and France. The critical role of a mix of supporting
technologies needs to be highlighted for allowing online participants to enjoy the experiences
of FOMENT almost as if they were attending in person, including, for example, visits to wineries
and tourism wine regions. FOMENT 2021 will be delivered to national and international
participants from September to October 2021 using this global delivery strategy, which has
proven successful.
The feedback from FOMENT participants in 2019 and 2020 has been tremendously positive.
Therefore, the critical success factors of the FOMENT program have been documented in the
book “Technological advances and innovation in wine tourism: new managerial approaches
and cases” to be published by Springer International (January 2022) with book editors
Professor Marianna Sigala, University of South Australia and Dr Coralie Haller, EM Strasbourg
Business School, University of Strasbourg. The book includes a specific chapter on FOMENT:
“FOMENT: Promoting technology acceleration and adoption in the Australian and international
wine tourism industry”.
The participants of the symposium will:
1. Be able to conceptualise a global innovation program with blended delivery;
2. Identify the critical success factors of delivering a global innovation program;
3. Learn about successful strategies to attract participants and deliver a global innovation
program;
4. Define the mix of technologies that ensure the maximisation of learning experiences and
outcomes.
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This initiative is organised to provide symposium participants with relevant information on
innovative teaching models with a specific focus on this successful innovative approach to
teaching and engaging with industry.
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Stream 1, Session 4, 11:40am

Innovation Born of Necessity: pivoting to respond to COVID-19
international border closures to deliver Pre-departure Training Program
(PDTP) to Australia Awards Cambodia Post-Graduate scholars
Jan Harvey, Dr Heena Akbar; Graeme Baguley; Dr Nhan Dinh; Nelson Salangsang
QUT

“Due to Covid19, the course could not begin the class on campus, but was done virtually. It
was still fun and productive, owing to all the passionate and inspiring trainers.” Syphann Ly
(2021), who was a student in Group 1 of the Australia Award Pre-departure Training Program
(PDTP) post graduate Cambodian scholars”. Australia Awards is a global scholarship program
supported by the Australian Government.
The initial three-week face-to-face intensive suddenly needed repackaging to become a 10week, interactive online learning experience due to international travel restrictions. The
program, organised by Australia Awards Cambodia, was delivered by a training team from
Queensland University of Technology (QUT). The program focussed on four key domains,
which provided a wholistic framework: Academic, Socio-Cultural, Digital Literacy and Global
Citizenship Development, geared towards ‘scholar preparedness’. The team focused on
developing an engaging, relevant, and technologically-rich program to scholars who were
located throughout Cambodia.
Embracing new forms of mobilities, technologies, eLearning, and collaboration across a diverse
team including virtual mentors, lecturers, professional and welfare support staff, librarians, and
IT specialists was critical to the success of this program. The program included conversations
with mentors on specific topics such as Turnitin, library search, Overseas Healthcare (OSHC),
as well as mentors from Australian universities (host university mentors - HUM). HUM
conversations with their awardees were very helpful, giving the awardees opportunity to ask
questions from Australian locals on practical matters (for example, taking transport, security,
managing time, recreational activities, working). The paced online format also meant that the
participants had time to practise online research and produce meaningful writing .
Synchronous sessions included a combination of interactive, experiential flipped learning style
activities based on proven adult learning principles. Presentations, hands-on, interactive
activities were used to impart knowledge and improve academic skills for the awardees. The
asynchronous preparation work, delivered through QUT’s Blackboard learning management
system, included downloading and watching/reading presentations, online discussions,
individual and group reflective learning questions in learning journals, and structured learning
activities. As a team we collaborated with peer virtual mentors and focussed on building a
community of learners who looked forward to seeing each other in every session.
Overall, the feedback indicated that the students would have preferred a face-to-face program.
However, the experience of each scholar was incredibly positive; each session was keenly
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anticipated, and student engagement and assessment outcomes were outstanding with 100%
completion rate.
Overall, the discoveries of pivoting a traditionally classroom based PDTP to 100% online
delivery is significant and have positive implications for future programs. The technological
innovations of using multiple platforms and delivery methods highlight the capability of
delivering a rich and engaging life-long learning experience that embraces flexibility,
collaboration and connection and is contextualised for individual learners.
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Stream 2, Session 4, 11:40am

Maximising online opportunities for ethics workshops – A narration of
experience in internationalisation and inclusive teaching experiences
during Covid-19 pandemic

Shiva Das Sivaubramaniam1; and Zeenath Reza Khan2,3
1,3 School of Human Sciences, University of Derby, Kiddleston Road, Derby DE22 1GB, UK;
2Faculty of Engineering and Information Sciences University of Wollongong in Dubai, PO Box
20183, Dubai, UAE; 3European Network of Academic Integrity, Zemedelska 1, 613 00 Brno,
Czech Republic.
Traditionally the terms ethics and ethical behaviour have always been linked to medicine and
medical research. This is not only due to the fact that ethical practice was first originated from
this field; but also in reality, clinicians/clinical researchers are challenged daily by unexpected
circumstances that make them engage in ethical reasoning to re-align their emotional
responses in relation to the situation. Researchers and students in other field are minimally
affected by these incidences of “situational ethical reasoning”; at least not as much as medical
researchers. However, now-a-day’s ethics and ethical behaviour are expected in almost all
fields, therefore it is imperative to incorporate ethics into any professional curriculum to suit the
needs of that profession.
Academics who have engaged in teaching ethics in higher education are always faced with the
dilemma of providing details of the basic principles whilst keeping the students entertained for
the whole duration of the session. The task becomes challenging when the lecture is delivered
to a multi-disciplinary audience. This is mainly because students are only interested the
principles/facts that are directly linked to their respective disciplines. For example, the principle
behind “patient care” is not perceived as important by a student reading history degree.
Likewise, a medical student is not interested in respecting archaeological remains. Considering
these disparities amongst the ‘recipients’, the authors have designed a series of bespoke
workshop formats that can be either delivered to a mixed gathering or adopted according to
subject specific audience. These 2 to 3-hour interactive face-to-face sessions have been
delivered as a part the educational initiatives of the European Network of Academic Integrity
(ENAI) within UK and beyond since 2010. The workshops had been delivered annually as pre/post-conference workshops of ENAI.
It is an acceptable fact that the pandemic has been a challenge to education in many ways, it
did open up the opportunities of online education. This presentation will share the author’s
experiences in (a) transforming an interactive face-to-face sessions for online delivery, whilst
maintaining the interactive elements, (b) delivering these workshops to an international
audience (mainly students/researchers) by addressing inclusivity and (c) student engagement
and feedback from these workshops. Our experience in delivering these sessions show that a
multi-disciplinary interactive approach using case studies from STEM/Non-STEM subject area
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specific ethical dilemmas would be the best approach to engage students. We will elaborate
these experiences with example online tools that were used to enhance interactive learning.
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Stream 1, Session 5, 1:10pm

Group conflicts among higher ed students from diverse backgrounds and
how to manage them using restorative practice
Zeenath Reza Khan, Vidhi Sharma, Priyanka Hemnani,
Tina Thomas,
University of Wollongong in Dubai

Setting group work as a method of instruction for tertiary students is highly advantageous,
giving students skills that are vital to preparing them for the workplace. However, group conflicts
are a major source of challenge for academics, and often can act as deterrent for students in
their learning process, especially when the classroom represents students from differing
backgrounds, cultures, educational backgrounds, nationalities and more.
Traditional methods of resolving conflicts often focus on a disciplinary approach that leads to
punitive measures. However, to ensure a healthy learning environment, and foster positive and
long-term relationships that support all students, including international students, academics
need to start looking at conflict resolution through a holistic approach involving all stakeholders,
and focusing on the how than the why.
This method is called Restorative Practice; a method that helps students learn to reflect and
transform collectively. Derived from Restorative Justice, restorative practice focuses on
listening to all sides, and working collectively towards a conclusion. Although K-12 schools
have been applying restorative practices to classroom settings, school behaviour and such,
little or no attempt has been made to explore the possibility of using this method to resolve
group conflicts among tertiary students.
This paper elaborates and highlights a 10-year study across three subjects with three faculty
members representing international students (n = 3588) in tracking and resolving group
conflicts using a restorative practice program developed for the three subjects. Results
acknowledge the success of applying restorative practice through evaluation criteria such as
victim satisfaction, offender transformation and restitution, and show-casing a rate of over 96%
resolutions with only two groups having been dissolved out of a total of 89 conflicts that arose
within the study period. This study’s implications are believed to be of significant contribution
to the global academic community in understanding how to manage group conflicts among
international students, and provide a pathway to creating an inclusive and accessible education
for all students.
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Stream 2, Session 5, 1:10pm

Universities of the 21st century: campuses or business parks?
Amita Krautloher
Charles Sturt University

The COVID-19 pandemic has caused massive disruption to business as usual across all
industries, including education (Purcell & Lumberas, 2021), and there is a growing consensus
that the HE sector may never go back to ‘business as usual’. It has also brought to the fore
other issues that have been affecting the sector for a while. For example, over the last few
years, universities have been impacted by reduced government funding which was generally
offset by the income from international students. However, factors such as the federal
government’s shift towards ‘job ready graduates’ (DESE, 2021), technological advances, and
changes in the expectations of the digital natives (Kesharwani, 2020) has exacerbated the
challenges. Also, with high number of graduates unable to find a job within the first 6-12 months
of completing their course (Healy, 2015), and the dissatisfaction of employers with graduates
being unable to transfer their skills from university to the workplace (Productivity Commission,
2018), there is an overall shadow over the value of a university degree.
Other factors such as the Massive Open Online Courses (MOOCs), Open Education
Resources (OERs) (OER Commons, 2021) resulting in qualifications at a significantly lower
costs (OERu, 2021), courses with Zero Textbook Costs (ZTC) (CUNY, 2021), qualifications
made up of micro-credentialling subjects are already affecting the monopoly model of
education. Whatever the new normal may be, it won’t be the same income generation model
for universities (KPMG, 2020).
Whilst universities are now trying to develop their strategies for 2030, several management
consultancies are projecting a very challenging HE landscape in the next decade (KPMG 2020;
PWC, 2020, Howard, 2021). Suggestions from the death of the normal university campus to
shutdowns, mergers and collaborations are widely predicted (EY, 2021). Although, other
industries have faced such disruptions and have coped with responses such as, partnerships
and mergers, it may be time for universities to reconsider their business models for the future
(KPMG,2020; Howard, 2021). The sooner the sector engages in this dialogue the better it will
be for universities to refine their systems and processes and move confidently into the 21st
century.
This presentation will address the key challenges impacting the financial viability of universities
and discuss possible operating models for universities to thrive into the future.
References

CUNY. (2021). Zero textbook cost guidelines. Retrieved from https://www.cuny.edu/libraries/open- educationalresources/guidelines-for-zero-textbook-cost-course-designation/
Department of Education, Skills and Employment. (2021). Job-ready graduates package. Retrieved
from https://www.dese.gov.au/job-ready/improving-higher-education-students
EY. (2021). COVID-19 brings forward demise of university campus. Retrieved from
https://www.ey.com/en_au/news/2021/08/covid-19-brings-forward-demise-of-university-campus

23

Healy, J. (2015). Graduating into a weak job market: why so many grads can’t find work. Retrieved from
https://theconversation.com/graduating-into-a-weak-job-market-why-so-many-grads-cant-find-work-45222
Howard, J.H. (2021). Rethinking Australian higher education: towards a diversified system for the 21st century. Retrieved from
https://www.howardpartners.com.au/rethinking-higher-education.html
Kesharwani, A. (2020). Do (how) digital natives adopt a new technology differently than digital immigrants? A longitudinal study.
Information & management, 57(2). doi:10.1016/j.im.2019.103170
KPMG. (2020). The future of higher education in a disruptive world. Retrieved from
https://home.kpmg/xx/en/home/industries/government-public-sector/education/the-future-of-higher-education-in-adisruptive-world.html
Leask, B. (2020). Embracing the possibilities of disruption. Higher Education
Research & Development, 39(7), 1388-1391. DOI: 10.1080/07294360.2020.1824211
OER Commons. (2021). Explore. Create. Collaborate. Retrieved from https://www.oercommons.org/
OERu. (2021). Enabling education around the globe. Retrieved from https://oeru.org/
Productivity Commission. (2018). Skin in the game – education and workforce. Retrieved from
https://www.pc.gov.au/news-media/news/education-and-workforce
Purcell, W.M., & Lumbreras, J. (2021). Higher education and the COVID-19 pandemic: navigating
disruption using the sustainable development goals. Discov Sustain 2(6). https://doi.org/10.1007/s43621-021-000132
PWC. (2020). How businesses are reinventing themselves in the time of COVID-19. Retrieved from
https://www.pwc.com.au/digitalpulse/business-disruption-covid-19-coronavirus.html

24

Stream 1, Session 6, 1:40pm

Postgraduate international and domestic students’ interaction and
engagement levels during COVID-19: A case study from Australia
Dr Jasvir Kaur Nachatar Singh
Humayra Ayasha Chowdhury
Dr Sabrina Gupta
La Trobe University

Several studies have revealed that interactions between domestic students and faculty
members do affect international students’ academic and social adjustments (Li et al., 2009;
Myles & Cheng, 2003; Tran, 2008). International students do appreciate interactions with
domestic and other international students as they want to establish inter-cultural awareness
and immerse in the host country’s culture and society (Paltridge et al., 2010). International
students also establish good interaction with other international students because they are able
to understand issues and challenges faced as international students. They do feel comfortable
in sharing personal issues with this group of students (Zhai, 2004). Lack of English competency
was identified as one of the major barriers for international students in establishing good
friendship bonds with domestic students. This issue is well-documented by many research
studies (Brook & Milner, 2014; Campbell & Li, 2008; Campbell & Zeng, 2006; Zhang & Brunton,
2007).
In light on the interaction challenges of international students mainly in the classroom and nonclassroom settings pre-COVID-19, the literature has fallen short of shedding light on how these
challenges experienced by postgraduate international students studying at one Australian
university. Therefore, this presentation is to explore postgraduate international and domestic
students experiences during COVID-19. Semi-structured interviews were conducted in 2021
with fifteen postgraduate international students and four postgraduate domestic students.
Among those international postgraduate students, nine students are enrolled in PhD degree
and another six in Master degree. These postgraduate international students are enrolled in
varied business-related courses at La Trobe University. On the other hand, among the four
domestic postgraduate students, two are doing PhD and two are enrolled in Masters of Arts by
Research and Masters of Business Administration (MBA). Around six postgraduate
international students interviewed were at their home countries and nine students were in
Australia.
Based on the preliminary analysis, international postgraduate students who are in their home
countries have disengaged with the domestic postgraduate students as they (PhD students or
Masters students) either conduct supervision meetings or attended online classes through
zoom. Worst effected in this pandemic are PhD students who are at their home country as most
of them are not having any kind of interactions with either domestic or other international
students. On the other hand, international postgraduate students who stayed in Australia have
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different experience, especially those who started their studies before Covid-19, where they
had the opportunity to explore the campus at least for few weeks which eventually opened new
gateway to make friends with both domestic and international students.
Interestingly, domestic (both PhD and Masters) postgraduate students have mentioned that
most of their interaction with international postgraduate students started before Covid-19. They
usually catch-up at the department’s corridors or during lunch breaks. Interestingly, they have
continued their interaction through social media even during Covid-19 lockdown. This
presentation contributes to the debate that postgraduate international and domestic students
are experiencing limited interactions and engagement levels with one and another due to
COVID-19.
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Stream 2, Session 6, 1:40pm

Embedding critical thinking in academic writing skills classes: A case
study of multicultural students
Ajrina Hysaj
University of Wollongong in Dubai

Higher Education has been facing the dilemma of including the needs of multicultural
students in the curriculum design for decades. Internationalization of higher education
has created the necessity to include the needs and voices of multicultural students in
material preparation and assessment tasks to achieve an appropriate level of
understanding of the matter being taught, and to support the personal and academic
development of international students (Chaisuwan, et al. 2021). Covid-19 and the
widespread of online learning has created additional challenges for international students,
hence, it should be taken into consideration when applying changes to the curriculum
design and delivery to ensure a fair playing field for all our students (Grice, Rebellino et
al. 2017). The focus of this study was to explore ways of developing critical thinking in
multicultural students in academic writing skills’ classes. Academic writing skills classes
are taken by all undergraduate students whose mother tongue is not English. Generally
multicultural students sit IELTS, TOEFL or EmSAT tests to prove their knowledge in
English language. Although these tests are created to test the level of academic language
of students in English language, their scope and depth are too limited, hence, majority of
students lack major characteristics of critical thinking and most importantly critical writing.
The focus of this study was to explore ways of developing critical thinking in multicultural
undergraduate students in the online platform. Two different classes participated in the
study and they were both taught by the same lecturer. The lecturer utilized topics related
to culture and identity to encourage students’ active involvement on online forums and
break out sessions. Students were placed in groups of four and were asked to research
about their own culture and the culture of another group member. The research process
was conducted by students as homework task while the discussions were done in
breakout sessions and in the discussion forums. The aim of the process was to encourage
multicultural students desire to explore, research, present, challenge their worldviews and
most importantly reflect on their accumulated information, on those of their group
members and reflect on the academic and social experience. A sample size of 30
undergraduate students who took academic study skills classes in spring semester was
used to collect data. Students were placed in groups and they researched on individual
and other students’ cultures. They presented their findings and negotiated their
worldviews in breakout sessions and in discussion forums. Progression of ideas,
vocabulary used and the negotiation of thoughts were analysed in the start of the
semester and in the end to analyse the development of critical thinking. Finally,
recommendations for future research were presented.
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Stream 1, Session 7, 2:00pm

Examining Academic Integrity Among International Students: An
Empirical Investigation

Zeenath Reza Khan, Sreejith Balasubramanian, Atharv Arvikar, Ajrina Hysaj, Mohammed
Nader Shabani
University of Wollongong in Dubai, Middlesex University Dubai
Academic integrity is the foundation of education as it helps to develop substantial values like
fairness, trust, honesty, and many more. Unfortunately, academics globally grapple with
academic misconduct daily, be it in a physical classroom or the digital space. An increase in
the number of students involved in academic misconduct can raise serious doubt on the quality
of education, leading to a loss of trust and credibility for educational institutions. Understanding
the various forms of academic misconduct and why students indulge in such misconduct is
critical to take proactive measures to curb them. Despite the significance, only limited efforts
have been made to examine academic integrity in a global setting involving international
students from diverse nationalities and backgrounds. This formed the motivation of this funded
grant study, wherein a structured survey (n=246) was conducted among international students
studying in the UAE and Australia.
The results show that international students indulge in academic misconduct not only for their
own benefit but also to help their peers. Copying assignments from peers, cheating in exams,
giving assignments to peers to copy, and assisting others to cheat in exams emerged as the
main types of academic misconduct. Regarding reasons to indulge in academic misconduct,
‘fear of failure’, and ‘want a higher grade’ emerged as the top intrinsic factors, while ‘too many
assignment deadlines at the same time’, and ‘lack of time’ emerged as the top extrinsic factors.
The findings also reveal that intrinsically motivated students such as those who come to
University primarily to acquire new knowledge and skills commit less academic misconduct
than extrinsically motivated students who come to University just to get a degree or get ahead
in career/promotion. Also, the results indicate students who are struggling in their studies are
more likely to indulge in academic misconduct than those who are performing well. Finally, no
significant difference in academic misconduct was found among male and female students and
among students studying in the UAE and Australia, which shows that academic misconduct is
a Universal problem and not confined to any country, nationality, or gender. Given that
international students are an integral part of universities worldwide, the findings have
implications for Universities and policymakers to take proactive measures such as creating
awareness, providing academic support, and assessment redesign, among others, to curb
academic misconduct among international students.
Keywords
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Stream 2, Session 7, 2:00pm

A Disciplinary overview of curricular internationalisation - Student and
academic staff perspectives
Dr. Dongmei Li,
Dr. Xia Cui
University of Melbourne Australia

Despite the concept of internationalisation now firmly embedded in the discourses and
realities of contemporary institutions of higher education, it is argued that more work needs to
be done by institutions “to identify, monitor and evaluate internationalisation activities”
(Arkoudis et al., 2012, p.6). The authors’ context of practice, a large faculty at a major
university in Australia, like its many institutes around the world, is highly committed to
internationalisation in teaching and learning (T&L).
As an impact of the COVID19 pandemic, the concept ‘internationalisation at home’ (Knight,
2008) has been revisited. Are the resources that have been brought to us, as a result of the
success in international education over the last decade or so, being fully utilized? Are our
academic practices truly taking advantage of the ever-increasing international exchanges?
The current research project thus addresses the imminent need to generate a baseline for
progress on several areas of T&L internationalisation and identify areas for further
development. This paper reports the preliminary findings of a research project that examined
the process of internationalisation in our faculty with the aim to inform teaching and learning
initiatives.
A mixed methods approach was used for data collection, which follows three steps:
document analysis, surveys, and interviews with students and staff. This paper will present
preliminary analysis of staff and student surveys on teaching and learning.
Preliminary findings have identified some salient gaps in the curriculum to foster
internationalisation across the faculty. In general students’ feedback was more positive than
staff feedback. While both student and staff responses were congruent in terms of how the
curriculum prepared students with the knowledge and skills they need to participate in an
increasingly internationalized workforce. Both groups had similar expectations for students to
work with peers from different cultural and linguistic groups were not stated or explained
clearly in the subject. Staff also reported that international students did not have the
opportunity to engage with wider communities beyond the university.
Outcomes of the project provided insights into the faculty performance in the measured
areas. The preliminary analysis urges investigation into providing more explicit
communication of expectations of diversity and internationalisation to students. It may also
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benefit to provide professional development for staff on to incorporate internationalisation in
the curriculum.
The proposed report may provide useful and applicable avenue for audience who are
interested in measuring intermodulation at the faculty or program level for their own practice.
Stream 1, Session 8, 2:20pm
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Stream 1, Session 8, 2:00pm

Enriching the learning experience of both international and domestic
students
Suzi Syme & Sharon Leslie
Southern Cross University, Australia

Universities have had international orientations for centuries, exchanging ideas, students and
scholars to enhance harmony and cooperation between countries, and, before that, between
city states as geographically and culturally diverse as Chang’an, Constantinople and Oxford
(Downy, Gray, Hall & Singh, 2018; Zajda, 2020). In the late 20th century, globalisation hastened
the internationalisation of universities and a more competitive form of internationalisation
became evident. This has been characterised by a focus on university rankings and on
international students as a source of economic benefit during a time of declining government
funding for universities (de Wit, 2019; Fumasoli, 2019; Jones & de Wit, 2012). In Australia since
March 2020, this discourse has been particularly evident, and the value of the learning
experiences created by international education has been subsumed by discussions of
economic benefits. In this presentation, we aim to refocus the discussion by using our own
experiences as tertiary educators to demonstrate the benefits of internationalisation for both
international and domestic students.
Twenty years ago I, Suzi, wrote my doctorate on internationalising the curriculum with a focus
on the rich diversity of experience that international students bring to the classroom (Hellmundt,
2020). Underpinning my doctoral research was the use of a critical pedagogy (Freire 1970)
where students and teachers work together to examine their own lived experience from diverse
perspectives, offering a unique opportunity to develop critical thinking skills and become aware
and informed global citizens (Foster & Carver, 2018). A dialogic method of teaching and
learning creates a safe space for an honest and genuine exchange of ideas where student
voice is encouraged and supported with opportunities to speak up, share views and challenge
the taken for granted (Shor & Freire, 1987). Both international and domestic examples are
embedded in the curriculum and assessment design as well as in pedagogical strategies
(Hellmundt et al., 1998) in meaningful and authentic ways (Wallace & Hellmundt, 2003). Now,
two decades later, Sharon is using similar concepts in the programs she co-ordinates with
international English and pathway students.
Our presentation will present practical examples of how we internationalise our curriculum and
encourage an exchange of ideas between international and domestic students. International
and domestic students learn from each other and in the process build their critical thinking
skills, expand their world view, forge international networks and promote intercultural
understanding.
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Stream 2, Session 8, 2:20pm

Reconciling the Indigenous and the International: Localisation
Joel Keen, University of Wollongong
Dr Pranit Anand, QUT

The recent release of Climate Change 2021: The Physical Science Basis (IPCC 2021) places
a reinvigorated onus on policy makers to reprioritise sustainability over the destructive shortterm economic focus that has assumed hegemonic status in Westernised societies over the
past 30 or so years. When it comes to international education, what exactly does this mean;
how can it be achieved; and how do we begin to approach the immense task of attempting “to
undo what economic policy harms” (Jamrozik 2009, p.309)? As a friend and respected peer
articulately stated, ‘[i]nternationalisation requires rethinking our curriculum to remove the one
sided, often western centric ideas and including different perspectives. In this sense,
internationalisation is meaningless without indigenous perspectives’. For a Gomeroi scholar
such as myself, this type of outlook, although long overdue, is a refreshing sea change. An
outlook based in the reality of respectful and responsible reciprocal relationships between
Peoples and places (Kennedy et al. 2018). An outlook that acknowledges a concrete
correlation between Indigeneity and sustainability (Chilisa 2017; Davidson 1993; Denzin,
Lincoln & Smith 2008; Eady & Keen 2021, p.6; Fox & Starn 1997; Gordon 2021; Johnson et al.
2016; Parsons, Nalau & Fisher 2017). An outlook that has endured the onslaught of a dissonant
and destructive Westernised economic logic only to re-emerge in myriad manifestations amidst
a range of scholars – both Indigenous and not – across an immense scope of disciplines around
the globe.
When it comes to traversing the landscape of ‘how to’ Indigenise through the inclusion of
exponentially diverse Indigenous perspectives; knowledges; and methodologies, the task at
hand can seem immense, at times insurmountable. Which perspectives should be included
and to what extent; how can the proposed embedding process avoid compromising Indigenous
values; how can it be ensured that an international approach does not undermine the diversity
inherent within Indigenous approaches to education? The answers to these queries may not
yet be comprehensive. However, they are encompassed by a principle intrinsic to Indigenous
approaches to critical enquiry, localisation. When attempts to Indigenise are “grounded in the
specific meanings, traditions, customs, and community relations that operate in each
indigenous setting” (Denzin, Lincoln & Smith 2008, p.6), a navigable path towards genuine
Indigenisation materialises. This path negates the dangers of homogenisation; rather than
endeavouring to produce a standardised approach that provides – for example – a truly
‘Australian’ experience inclusive of Indigenous cultural perspectives, localisation ensures the
avoidance of westernised constructions – such as Indigenous homogeneity – corrupting
Indigenisation initiatives. The localisation process cannot be initiated or performed without local
Indigenous cultural knowledge, ensuring local community consultation is: 1. the premiere
method of validation for any attempts to embrace the Indigenous; and 2. acknowledged as vital
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in any attempt to resolidify today’s increasingly compromised and globalised societal structure
as one that will become sustainable for future generations.
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